DCAL Syllabus Template: We hope that this template will give you some ideas and make developing a syllabus for your course a bit easier. Please modify it as needed to make your own personal syllabus!

(Adapted from the Cornell University Center for Learning and Teaching Syllabus Template)
Course Title and Number
 Term/Year
Class location
Class Meeting time(s)
Instructor: 

Name  

Office Location:
Building and room number
Email:

E-mail address

Office Phone:
Office phone number
Office Hours:
Scheduled or by appointment? Virtual Office Hours?

You may want to include here the best method or time to contact you and what students can expect in terms of how fast you reply.

X-hours:
Will you use all of the x-hours, use them for review sessions, or use them occasionally when you need to be out of town?

Course Catalogue Description

Found in the Course Catalog (ORC) through Office of the Registrar website. Sometimes these descriptions don’t sufficiently describe the content and aims of your course, or the particular framework you use to address the topic.  In that case a more personal description of the course can be added.
Course Rationale 
Your chance to provide more information about the course. Why does this course exist? How does it fit in with the rest of the department’s or program curriculum? Why is it relevant to students?
Learning Outcomes (or objectives)
By the end of this course, students will: 

Learning outcomes are concise statements of what you want your students to know and be able to do with that knowledge by the end of the course.  A well-crafted learning outcome focuses on student behavior and uses specific action verbs (explain, design, evaluate, analyze, apply, etc.).
Pre-Requisites
In addition to listing any pre-requisite courses consider including a description of the key aspects from these courses that the students will need in this course.

Teaching Methods or Teaching Philosophy
Telling students what teaching methods you will use in class and the rationale behind those methods will help students set expectations. Students want to know why they are being given certain tasks, especially if your pedagogical choices are different from what students are used to.
Example statements:

During a typical class period I will lecture for short segments (<15 minutes) with time for discussion, working problems, demonstrations, experiments, or computer projects in between. Rather than me working examples, I will generally ask you to work problems in class with guidance from me. This gives you an opportunity to try some problems (before I send you home with an assignment) and ask questions. I’m confident that by asking questions and working through problems during class time you will learn more than you would by simply passively listening to me lecture.

Vicki V. May, ENGS142: Intermediate Solid Mechanics, Dartmouth College
I see my role as a facilitator of your learning, not as a dispenser of knowledge. Thus, you will play a large role in what you learn and take away from this course. Class time, activities, assignments, and demonstrations will be explicitly designed to engage you in the learning process and have you be responsible for what you learn. For example, the primary purpose of the class meetings will be to reinforce key concepts rather than reiterate the material included in the readings. This will be accomplished through active discussion, practice problems, and ‘online’ feedback during each class. You will also be asked to engage is small group discussion and exercises. This format has two important implications: First, it is absolutely essential to read the assigned material before coming to class because the points discussed during the class period will assume a certain amount of familiarity with the topic. Regular quizzes will be administered to help you keep up with the reading. Second, you must be willing to ask questions and engage in discussion with me and your classmates. This is important to help reinforce concepts, but also to bring to my attention anything that you did not understand in the readings. To this end, we will make frequent use of ‘clickers’ to obtain feedback on questions posed during class. Using these sorts of tools and approaches to learning will make it much more likely that you will leave the class at the end of the term with a long-lasting understanding of brain function and not merely a bunch of facts and figures that would likely be soon forgotten.

David Bucci, PSYC 6: Neuroscience of Learning, Dartmouth College
Expectations
Consider telling students what you expect them to do, both in class and outside of class. Although some expectations may seem self-evident, you are more likely to have students meet your expectations when you state them explicitly. Students have a better chance of being successful when they know precisely what you expect.

Instructors usually include their expectations regarding the following: 

· attendance 

· class workload 

· when students should complete the assigned readings 

· participation 

· conduct policies 

· using technology (such as email, Canvas or other educational technology) 

You can also address any of your "pet peeves" in this section, such as tardiness or eating during class. 

Consider discussing classroom expectations with the students during the first day of class and having the entire class come up with a set of classroom policies or expectations.

In addition to your expectations for the students consider including what they can expect from you.

Example statement:

Human connection is the heart of a modern liberal arts education. We can’t learn without you. Arrive prepared and ready to think out loud and share confusions. Class meetings involve discussions in a variety of formats, some experimental and perhaps unfamiliar. These varied structures enable different forms of thinking and analysis; they also accommodate diverse personalities and learning styles. In all settings, collaborate thoughtfully and respectfully with your peers. When you disagree with or don’t understand something you hear, ask questions. Your peers’ questions are as important as mine, so listen carefully. 
The use of laptops, phones, or e-tablets in class is not permitted, except when they are integral to small-group projects or to specific assignments. You should take notes by hand on the general points and methods we discuss in class, and then use your computer after class to help you expand on and clarify your understanding of the class conversation. This method allows you to participate fully and also review your thoughts in a productive way when you have a quiet moment after class. Taking notes can help you think, but it can also keep you from listening, so don’t overdo it. Don’t be late! That said, late is better than absent. Beverages in class are fine, but you may not bring food to our sessions.

Rebecca Biron, COLT 1 – Reading the World, Dartmouth College

Texts and Resources
The purpose of this section of your syllabus is to tell students what books, videos and other materials they will need for your class and where they can get these items. You may also wish to tell the students why these books/materials have been chosen and how you expect them to use them. Be clear about which books and/or materials are required and which are optional. 
Will you post additional resources in Canvas or put some books on reserve at the library Course Reserves (https://www.dartmouth.edu/~library/reserves/)?
Grading  
Because students are very concerned about how they will be graded, this section of the syllabus is often the first one they turn to. They want to be able to see what they must do to meet their own expectations of success in the course. This section reflects your beliefs about student assessment and about what is important in your course and perhaps your discipline. 

Grading is the most common area of student-instructor conflict. Many problems can be avoided by carefully detailing your grading procedures in your syllabus. This section of your syllabus should contain the following components: 

· Activities: a list of graded activities along with the weight of each activity 

· Computation: an explanation of how you will compute final grades 

· Evaluation Criteria: a description of the criteria you will use to evaluate student work 

· Policies: all grading-related polices, such as late work or incompletes 

Encourage students to discuss their grading concerns early in the term. 
Keep students informed early and throughout the term about their learning so they are not surprised at midterm or when they receive their final grade (consider using the gradebook in Canvas to post grades). 

Consider giving the students some different options with regard to grading such as dropping the lowest quiz grade or selecting a weighting strategy (e.g., one strategy gives more weight to exams or quizzes while another gives more weight to an oral presentation).
Number of Activities: In general, the greater the number of items used to determine grades, the more valid and reliable the grades will be. It is rarely justifiable to base students' grades solely on their performance on one or two items, such as exams. One or two graded items do not provide an adequate sampling of course content and objectives. An off-day could lower a student's grade considerably and be an inaccurate reflection of how much she or he has learned. 
Types of Activities: Generally, the more variety in the types of activities used to determine grades, the more valid and reliable the grades will be. Different kinds of activities allow for differences among students and learning styles. For example, if you currently base a student's grade solely on exams and quizzes, consider including a written project or an oral report. A student with a good grasp of your subject may perform poorly on exams due to test anxiety but may create an excellent project.  
However, including a variety of activities may not be appropriate to your course objectives. For example, in a composition class, it may be entirely appropriate for students to be graded solely on the quality of their written compositions. 
Academic Honor 
Be sure to let students know what to expect from you regarding academic integrity. It is advisable to include the link to Judicial Affairs that explains the Academic Honor Principle (http://www.dartmouth.edu/judicialaffairs/honor/index.html). There are other resources on that page that are helpful for students as well, especially a resource that helps students to properly cite resources (http://writing-speech.dartmouth.edu/learning/materials/sources-and-citations-dartmouth). You may want to include a personal statement about the Academic Honor Principle.  Consider clarifying under what circumstances it is acceptable to you for students to work together on assignments.
Example statement:

Students are encouraged to work together to do homework problems. What is important is a student's eventual understanding of homework problems, and not how that is achieved. The honor principle applies to homework in the following way. What a student turns in as a homework solution is to be his or her own understanding of how to do the problem. Students must state what sources they have consulted, with whom they have collaborated, and from whom they have received help. The solutions you submit must be written by you alone. Any copying (electronic or otherwise) of another person's solutions, in whole or in part, is a violation of the Honor Code.

If you have any questions as to whether some action would be acceptable under the Academic Honor Code, please speak to me. 

Carl Pomerance, Math 105, Analytic Number Theory, Dartmouth College

Religious Observances

The Dean of Faculty recommends including the following statement:

Some students may wish to take part in religious observances that occur during this academic term. If you have a religious observance that conflicts with your participation in the course, please meet with me before the end of the second week of the term to discuss appropriate accommodations.
Student Accessibility Needs

Student Accessibility Services (SAS) recommends that faculty at Dartmouth include the following statement on their syllabi:

Students with disabilities who may need disability-related academic adjustments and services for this course are encouraged to see me privately as early in the term as possible. Students requiring disability-related academic adjustments and services must consult the Student Accessibility Services office (205 Collis Student Center, 646-9900, Student.Accessibility.Services@Dartmouth.edu). 
Once SAS has authorized services, students must show the originally signed SAS Services and Consent Form and/or a letter on SAS letterhead to me. As a first step, if you have questions about whether you qualify to receive academic adjustments and services, you should contact the SAS office. All inquiries and discussions will remain confidential.
Additional Support for your Learning
As appropriate, list additional services that the students in your course might wish to use to support their learning.

Academic Skills Center (http://www.dartmouth.edu/~acskills/) 
The Academic Skills Center is open to the entire Dartmouth Community. Here are some common reasons why you might visit the ASC: 

· You're getting B's but you want to get A's 

· You don't feel comfortable talking in class 

· You're attending class regularly but you feel like you're missing important points 

· You feel like you're a slow reader 

· You're having trouble completing tests in the allotted time 

· You're spending hours studying for foreign language but still not “getting it” 

· You feel like you don't have enough time to get everything done 

· You're not sure how to take notes 

· You want to sign up for a tutor or study group 

· You're not sure if you should get tested for a learning disability 

The Research Center for Writing, and Information Technology (RWiT http://writing-speech.dartmouth.edu/learning/support-writing-research-and-composing-technology/rwit) 
Located in Berry 183, RWIT is a free service dedicated to helping members of the Dartmouth community develop more effective strategies for generating and organizing their ideas, finding and evaluating research sources, and presenting and revising compositions in a variety of media. Through informal dialogue, RWIT tutors assist writers in developing better compositions and more effective composing strategies. A collaboration between the Institute for Writing and Rhetoric, the Library, and Academic Computing, RWIT brings together faculty, administrators, staff, and students to focus on the art and science of composition. 

Dartmouth College Library (http://library.dartmouth.edu/)

Dartmouth College Library A key to successful research is the use of reliable, high-quality information sources.  While some information can be found on the open web, the best place to start your research is at the Library’s Research Guides, researchguides.dartmouth.edu/guides.  These research guides have categorized and organized the library’s key resources - including books, databases, scholarly articles, and data sources - for your convenience.  The Library’s website also has information on useful research tools and services.  In addition to the online information, a librarian has been assigned to this class to answer research questions, help you find appropriate resources, and assist with search techniques.  Please contact your subject librarian (http://researchguides.dartmouth.edu/subjectlibrarians) for specialized help.
Tentative Course Schedule: (May change to accommodate guest presenters & student needs)

Including a course calendar in your syllabus helps students plan their time so they can meet the demands of your course. Students benefit from as much advance notice as possible for assignments, tests, and the other requirements of your course. Consider including student learning outcomes in the calendar to communicate how they align with activities, and assignments.
	Date(s)
	Topics or Activities
	Learning Outcomes Addressed
	Assignments, Exams, or Readings

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Updated 10/22/15

Dartmouth Center for Advancement of Learning

1

